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Participatory student projects involve the active participation of 

the users of the expected outcome (in our case the students) in the co-

development and implementation of a solution for themselves. 

Pedagogical facilitation in participatory student projects involves the 

purposeful coordination and facilitation of participatory student projects 

by teachers through the management of project activities, discussions and 

group dynamics to ensure active student engagement in all phases of the 

project and democratic communication and collaboration within the 

project team. Observation of learning activities and subsequent feedback 

are important components of all participatory project facilitation. 

In the broadest sense, feedback is understood as a reaction to an 

action or event. In the context of educational facilitation of participatory 

student projects, we consider feedback to be an expression of a teacher’s 

thoughts, views, feelings and attitudes about the activities of a particular 

student or group of students during the implementation of a participatory 

project.  

The purpose of feedback from a teacher to students during the 

implementation of a participatory project is thus to ensure that students 

who receive feedback become reflective practitioners who perceive and 

evaluate the results of their actions, recognise what constitutes effective 

behavior in a project team, and find ways to continuously improve. 

Because feedback regulates behavior and interpersonal 

relationships, ensures effective communication and stimulates 

development, teachers should adhere to the standards for effective 

feedback, including careful observation as well as specificity, objectivity, 

constructiveness, non-judgement, timeliness and, in some cases, 

confidentiality. It should be noted that value judgements, general 

reflections, personal comments, accusations and references to statements 

made by others should not be used when giving feedback. Good feedback 

takes place in a friendly atmosphere between two people who are as 

equals as possible. This is not always easy to achieve between students 

and teachers, but it works when students are also entitled to give honest 

and evidence-based feedback to the teacher. It involves giving and 

receiving feedback, provides time for reflection, leads to dialogue that 

generates positive change, and is seen as part of a larger set of activities 

that help to moderate participatory projects [1, p. 18].  

As mentioned, observation thus precedes any feedback. When 

facilitating a participatory project, the teacher should clearly define the 

purpose and goal of the observation and subsequent feedback for all 

participants. Teachers should interpret what they see fairly and ensure 
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that their comments are supportive rather than damaging and stimulating 

rather than disappointing. 

The teacher is not only the subject of feedback, but also a potential 

recipient of student feedback. The teacher must be able to accept 

feedback and teach students by personal example to listen without 

interrupting, to be unapologetic and to ask follow-up questions when 

needed. When receiving feedback, one should be open to discussion and 

not take the feedback personally, show interest in what the other person 

has to say, take into account that there may be different opinions and 

views, and remember that feedback can be accepted or rejected [1, p. 18]. 

After receiving feedback, one should think about how to use this 

experience in future practical situations. 

There is no doubt that in order to give and receive feedback, 

a teacher needs strong skills such as non-judgmental observation, active 

listening and receiving, perception and expression of feelings, separation 

of personality and behavior, sense of resonance and reflection, 

prompting, change of perspective, etc. A facilitator’s toolbox of methods 

in participatory student projects should also include the following tools: 

Four Ears, Self-Statement, Hamburg Method, GROW Method, etc. 

Feedback as a component of pedagogical facilitation of student 

participatory projects is one of the most powerful tools for student 

development and a meta-skill of a modern teacher. This meta-skill can be 

developed together with psychological, emotional and ethical as well as 

reflexive competences and pedagogical partnership. 

References 

1. Weidinger, W., & Gollob, R. (2021). School development through 

classroom visits. Observation-handbook for teachers. Department IPE - 

Zurich University of Teacher Education 

Elżbieta Żywucka – Kozłowska  
assoc. prof. Phd. Department of Criminal Procedure and Executive 

Criminal Law Faculty of Law and Administration University of 

Warmia and Mazury in Olsztyn, Poland 

https://orcid.org/ 0000-0002-6039-5580 

Liubov Shpilchak 
assoc.prof. Phd. Linguistics Department of Ivano-

Frankivsk National Medical University Ivano-

Frankivsk, Ukraine 

ORCID  0000-0002-6144-2430 


